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Purpose

Baringa State Secondary College is committed to providing a safe, respectful and engaging
learning environment for all students, staff, parents and visitors.

The Baringa State Secondary College Student Code of Conduct sets out the responsibilities and
processes we use in our school to promote a productive, effective whole school approach to
student behaviour.

Its purpose is to facilitate high standards of behaviour from all in the Baringa State Secondary
College community, ensuring learning and teaching in our school is prioritised, wherein all
students are able to experience success and staff enjoy a safe workplace.

Positive and Productive relationships form the foundation of our supportive learning
environment, our processes and our structures. We aim to provide a remarkable range of
academic, sporting and cultural opportunities so that students can achieve our vision that
Baringa State Secondary College is a place for everybody, where everyone is valued and
respected, where people have positive relationships and where everyone is empowered to
become confident, creative and aspirational about their chosen future. Baringa State Secondary
College is a place where everyone has deep sense of pride in who we are and what we do and
where we are learning today and leading tomorrow.

Baringa State Secondary College is committed to providing a safe and respectful learning
environment for students and staff, where students have opportunities to engage in quality
teaching and learning experiences and acquire values supportive of their lifelong wellbeing. We
acknowledge that the first step in facilitating standards of positive behaviour is communicating
those standards to all students. College staff will live and breathe our three school values
respect, integrity and courage through their daily actions and interactions with students and
colleagues and will do this by role modelling the metacognitive skills associated with decision
making.

Our Student Code of Conduct is designed to facilitate high standards of behaviour so that the
learning and teachingin our school can be effective, ensuring students can participate positively
within our school community.

Queensland
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Principal’s Foreword

Baringa State Secondary College is committed to providing high quality education to students.
We believe strong, positive relationships between all members of our school are the foundation
to supporting the success of all students. Our College is a place that inspires our community. A
place for everybody, where everyone is valued and respected. A place where people have positive
relationships, where excellence in teaching and learning empowers everyone to be confident,
creative and aspirational about their chosen future. A place where everyone has a deep sense of pride
in who we are and what we do.

Our College has three core values:

Respect
due regard for the feelings, wishes, or rights of others.

Integrity
act in accordance with principles of moral and ethical conduct, ensure consistency between
words and deeds.

Courage
the ability to do something that frightens one; bravery.

These values have been used in the development of this Student Code of Conduct, with the aim
of helping shape and build the skills of all our students to be confident, self-disciplined and kind
young people. Our college staff believe that communication and positive connections with other
people are the most valuable skills our communities need now and in the future.

Baringa State Secondary College staff take an educative approach to discipline, that behaviour
can be taught and that mistakes are opportunities for everyone to learn. Our Student Code of
Conduct provides an overview of the school’s local policies on use of mobile phones and other
technology, removal of student property and the approach to preventing and addressing
incidents of bullying. It also details the steps school staff take to educate students about these
policies and how students are explicitly taught the expected behaviours. Finally, it details the
consequences that may apply when students breach the expected standards of behaviour,
including the use of suspension or exclusion.

Queensland
5 Government



Learning and Behaviour Statement

Everyone brings their own sets of personal beliefs to our college community. These beliefs
influence their decisions, behaviour and social practices. It is reasonable to expect that not
everyone will share the same sets of beliefs, and this contributes to a richly diverse social
environment in each educational facility. It can also contribute to differences in expectations
and force us to reflect on our own understanding of what we consider acceptable and
unacceptable. We encourage any student or parent to make an appointment with the principal
to discuss the model of behaviour support and discipline used at this college.

Multi-Tiered Systems of Support

Baringa State Secondary College uses multi-tiered systems of support (MTSS) as the foundation
for our integrated approach to learning and behaviour. MTSS is a preventative, differentiated
model grounded in practical strategies, targeted planning and data-informed decision-making.
Based on a problem-solving model, in MTSS college staff match increasingly intensive
interventions to the identified needs of individual students.

Tier Prevention Description

All students (100%) in the college receive support for their academic and

1 behavioural development. Focus is on the whole-college implementation of
both the Australian Curriculum and a culture that promotes learning. This
involves:

teaching behaviours in the setting they will be used

being consistent when addressing challenging behaviour, while taking
developmental norms and behavioural function into account

providing refresher lessons and targeted recognition throughout the school
year so skills are ready and likely to be used when students need them
asking students and their families for their perspectives on school climate,
instruction, reinforcement, and discipline so improvements in Tier 1 may be
made.

Targeted instruction and supports for some students (10-15%) are more

2 intense than Tier 1 services, providing more time and specialisation in
services from a range of school-based staff to enable students to meet the
required academic and behavioural standards.

Tier 2 supports build on the lessons provided at Tier 1 and may prevent el
need for more intensive interventions. Tier 2 supports are provided to s k_" N
Coded
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groups of students with similar needs, offering more time and/or detailed
instruction on the Australian Curriculum or particular aspects of a culture that
promotes learning. The types of interventions offered at this level will vary
according to the needs of each college’s student body, but all have certain
things in common:

there is a clear connection between the skills taught in the interventions and
the college-wide expectations

interventions facilitated by the classroom teacher and in a manner that is
sustainable

variations within each intervention are limited

interventions have a good chance of working (e.g., they are “evidence-based”
interventions that are matched to the student’s need).

If the college data indicates that more than 10-15% of students require
targeted services, then a review of Tier 1 is needed to address the basic
implementation and quality of instruction.

Individualised services for few students (2-5%) who require the most
intensive support the college can provide. These are usually delivered in
very small groups or on an individual basis.

Tier 3 supports continue to build on the lessons and supports provided at
Tiers 1 and 2, becoming more individualised and more intensive until teams
can identify what is needed for a student to be successful. Tier 3 supports
are based on the underlying reasons for a student’s behaviour and should
include strategies to:

PREVENT problem behaviour

TEACH the student an acceptable replacement behaviour
REINFORCE the student’s use of the replacement behaviour
MINIMISE the payoff for problem behaviour.

Tier 3 supports exist along a continuum. Many students can benefit from a
simple (or brief) Functional Behaviour Assessment (FBA) that identifies
unique strategies to help the student achieve success. A smaller percentage
of students may require a more comprehensive FBA that includes a more
thorough process for data collection, teaming, and problem solving. A much
smaller percentage of students may need an intensive FBA and wraparound
plan that includes personnel from outside agencies and rigorous problem-
solving procedures.

Consideration of Individual Circumstances
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Staff at Baringa State Secondary College take into account students’ individual circumstances,
such as their behaviour history, disability, mental health and wellbeing, religious and cultural
considerations, home environment and care arrangements when teaching expectations,
responding to inappropriate behaviour or applying a disciplinary consequence.

In considering the individual circumstances of each student, we recognise that the way we teach,
the support we provide and the way we respond to students will differ. This reflects the principle
of equality, where every studentis given the support they need to be successful. This also means
that not everyone will be treated the same, because enither demonstrates equity nor equality.
For example, some students need additional support to interpret or understand an expectation.
Others may benefit from more opportunities to practise a required skill or behaviour. Fora small
number of students, the use of certain disciplinary consequences may be considered
inappropriate or ineffective due to complex trauma or family circumstances. These are all
matters that our teachers and principal consider with each individual student in both the
instruction of behaviour and the response to behaviour.

Ourteachers are also obliged by law to respect and protect the privacy of individual students, so
while we understand the interest of other students, staff and parents to know what consequence
another student might have received, we will not disclose or discuss this information with
anyone but the student’s family. This applies even if the behavioural incident, such as bullying,
involves your child. You can be assured that school staff take all matters, such as bullying, very
seriously and will address them appropriately. We expect that parents and students will respect
the privacy of other students and families.

If you have concerns about the behaviour of another student at the school, or the way our staff
have responded to their behaviour, please make an appointment to discuss the matter.

Student Wellbeing

Baringa State Secondary College offers a range of programs and services to support the
wellbeing of students in our school. We encourage parents and students to speak with their
class teacher or make an appointment to meet with the guidance officer if they would like
individual advice about accessing particular services.

Learning and wellbeing are inextricably linked — students learn best when their wellbeing is
optimised, and they develop a strong sense of wellbeing when they experience success in
learning. The student learning and wellbeing framework supports state schools with creating

positive school cultures and embedding student wellbeing in all aspects of school life through
connecting the learning environment, curriculum and pedagogy, policies, procedures and
partnerships for learning and life.
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https://education.qld.gov.au/initiatives-and-strategies/health-and-wellbeing/student-health-wellbeing/student-policy-statement

Curriculum and pedagogy
Baringa State Secondary College builds the foundations for wellbeing and lifelong learning
through curriculum embedding personal and social capabilities (self-awareness, self-

management, social awareness and social management) in the implementation of the P—12
curriculum, assessment and reporting framework.

The College acknowledges the positive impact that a meaningful relationship between teacher
and students can have on students' academic and social outcomes. As part of the whole
school's curriculum at Baringa State Secondary College, we provide age-appropriate drug and
alcohol education that reinforces public health and safety messages; HIV, Hepatitis C and
sexuality transmissible infections education as part of a broader sexuality and relationships
education program; and ensure CPR for Life in schools skills training is provided to all Year 10
and 12 students.

Policy and expectations
Within a school community there are specific health and wellbeing issues that will need to be
addressed for the whole school, specific students, orin certain circumstances.

Drug education and intervention

Baringa State Secondary College implements drug intervention measures for students involved
in drug-related incidents at school, during school activities or while in school uniform. This is
managed to protect the health and safety of the student/s involved, other students, school
staff and the wider community.

Specialised health needs

Baringa State Secondary College works closely with parents to ensure students with
specialised health needs, including those requiring specialised health procedures, have
access to a reasonable standard of support for their health needs whilst attending school or
school-based activities.

This means that appropriate health plans are developed and followed for students with
specialised health needs, that staff are aware of the student's medical condition and that an
appropriate number of staff have been trained to support the student's health condition.

Medications

Baringa State Secondary College requires parent consent and medical authorisation to
administer any medication (including over-the-counter medications) to students. For students
requiring medication to be administered during school hours, the College can provide further
information and relevant forms.

For students with a long-term health condition requiring medication, parents need to provide
the school with a Request to administer medication at school form signed by the prescribing

health practitioner.
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https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/personal-and-social-capability
https://education.qld.gov.au/curriculum/school-curriculum/p-12
https://education.qld.gov.au/curriculum/school-curriculum/p-12
http://ppr.det.qld.gov.au/education/management/Pages/Administration-of-Medications-in-Schools.aspx

Baringa State Secondary College maintains a minimum of one adrenaline auto-injector and
asthma reliever/puffer, stored in the college’s first aid kit to provide emergency first aid
medication if required.

Mental health

Baringa State Secondary College implements early intervention measures and treatments for
students where there is reasonable belief that a student has a mental health difficulty. This
includes facilitating the development, implementation and periodic review of a Student Plan.

Suicide prevention

Baringa State Secondary College school staff who notice suicide warning signs in a student
should seek help immediately from the school guidance officer, senior guidance officer or other
appropriate staff.

When dealing with a mental health crisis, schools call 000 when there is an imminent threat to
the safety of student in the first instance, and where necessary provide first aid. In all other
situations, Baringa State Secondary College staff follow suicide intervention and prevention
advice by ensuring:

M the studentis not left alone

their safety and the safety of other students and staff is maintained

students receive appropriate support immediately

parents are advised

= =4 =4 =

all actions are documented and reported.

Suicide prevention

In the case of a suicide of a student that has not occurred on school grounds, Baringa State
Secondary College enacts a prevention response, by communicating with the family of the
student and ensuring immediate support is provided to students and staff who may be
affected.

Where a suicide has occurred on school grounds or at a school event, staff of Baringa State
Secondary College immediately enact the School Emergency Management Plan and
communicate with the family of the student and ensure immediate supportis provided to
students and staff who may be affected.

Student Support Network

Baringa State Secondary College is proud to have a comprehensive Student Support Network in
place to help the social, emotional and physical wellbeing of every student. In addition to the
assistance provided by class teachers, we have a team of professionals whose dedicated roles
are to help ensure our school is an inclusive, nurturing environment.
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http://ppr.det.qld.gov.au/education/learning/Pages/Supporting-students'-mental-health-and-wellbeing.aspx

Students can approach any trusted school staff member at Baringa State Secondary College to
seek assistance or advice. If they are unable to assist they will provide guidance and help
ensure the student is connected to the appropriate representative of the Student Support
Network.

Parents who would like more information about the student support roles and responsibilities
are invited to contact the Head of Department - Student Support & Engagement on the school
phone number.

Role What they do

Deputy Principal — Student Leadership of Student Support Network to promote an inclusive and

Support positive school culture
Growth Coach Monitors behaviour and academic data to identify areas of additional
need.

Lead role forimplementation of a culture that promotes learning
Liaises with all stakeholders to support students who require additional
support for learning and wellbeing

Coordinates with parents/carers, students, staff and external providers
to support students with disability, cultural and linguistically diverse
students, and Aboriginal and Torres Strait Islander students

Guidance Officer Provides a comprehensive student support program within the school
environment offering counselling with students on a one-on-one basis
orin a group setting

Assists students with specific difficulties, acting as a mediator or
providing information on other life skills

Liaises with parents, teachers, or other external health providers as
needed as part of the counselling process.

School Base Nurse Provides support within a medical context and can refer students to
external prvoders for futher medical care.

Chaplain Provides support to students through a range of programs and one on
one mentoring.

Head of Department - Junior | coordinate transition to secondary for students moving from Year 6 to

Secondary Year 7.
monitors student attendance data, arranges intervention for students in
Years 7t0 9.

Head of Year responsible for student welfare at each year level

provides continuity of contact for students and their families.

ensures students feel safe and comfortable and want to come to school
nurtures a sense of belonging to their base camp group, year level and
college.

Manages attendance and behaviour.
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Future Student Support Networks

As Baringa State Secondary College is committed to continue to develop student support
networks responsive to the needs of our students and community. These networks will
continue to grow as we grow, and be included in yearly updates as appropriate.

Itis also important for students and parents to understand there are regional and state-wide
support services also available to supplement the college network. These include Principal
Advisor Student Protection, Mental Health Coach, Autism Coach, Inclusion Coach, Success
Coach, Advisory Visiting Teachers and Senior Guidance Officers. For more information about
these services and their roles, please speak with the Head of Student Services.

Whole School Approach to Discipline

At Baringa State Secondary College our whole of College approach to discipline is founded on a
restorative approach to problem solving. Our College staff are committed to a relational
approach to discipline. Our college staff are committed to using Essential Skills for Classroom
Management as a proactive approach to establish a successful learning environment in their
classrooms. We place a strong emphasis on using new knowledge to employ empathetic
response to students who are trauma-exposed and avoid approaching our students from a
deficit perspective when they exhibit behaviour that considered problematic or disruptive. We
will adopt the following six principles for compassionate instruction and discipline in the
classroom: (a) always empower, never disempower; (b) provide unconditional positive regard;
(c) maintain high expectations; (d) check assumptions, observe, and question; (e) be a
relationship coach; and (f) provide guided opportunities for helpful participation. Our college
staff are also committed to using restorative practice as a strategy that seeks to repair
relationships that have been damaged. This is a whole-college approach, used in all
classrooms and programs offered through the college, including sporting activities and
excursions.

1 analyse and improve student behaviour and learning outcomes

1 ensure that only evidence-based practices are used correctly by teachers to support
students

1 continually support staff members to maintain consistent school and classroom
improvement practices.

At Baringa State Secondary College we believe it is important to outline expectations explicitly.
Itis our belief that student behaviouris a part of the overall teaching and learning approach in
our college. Our staff take responsibility for making their expectations clear, for providing
supportive and explicit instruction about how to meet these expectations and strive to use
behavioural incidents as opportunities to re-teach.

The Baringa State Secondary College Student Code of Conduct is an opportunity for parents
and students to be clear about our values of Respect, Integrity and Courage. The language and
expectations of a culture that promotes learning can be used in any environment, including the
home setting for students, because doing everything we can do to set students up for success
is a shared goal of every parent and school staff member.

Queensland

12 Government



Any students or parents who have questions or would like to discuss the Student Code of
Conduct are encouraged to speak with the Deputy Principals — Student Support or make an
appointment to meet with the College Principal.
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A culture that promotes learning

Our staff are committed to delivering a high quality of education to and for every student, we
believe that all adults in the College, whether visiting or working, should meet the same
expectations for all people.

These expectations are underpinned by the notion that every member of the College
community, through every action, will foster pride and confidence to achieve success through:
9 embracing positive and respectful relationships.

9 being present, connected and accepting of others and self.

9 aspiring for and celebrating growth.

All members of the community are expected to:
9 conductthemselves in a lawful, ethical, safe and responsible manner that;
9 recognises and respects the rights of others.

Students are expected to:

1 participate actively in the college’s education program;

9 take responsibility for their own behaviour and learning;

1 demonstrate respect for themselves, other members of the college community and the
college environment;

9 behavein a manner that respects the rights of others, including the right to learn;

9 cooperate with all members of the college community.

Parents are expected to:

9 show an active interest in their child’s schooling and progress;

9 cooperate with the college to achieve the best outcomes for their child;

9 support college staff in maintaining a safe and respectful learning environment for all
students;

9 initiate and maintain constructive communication and relationships with college staff
regarding their child’s learning, wellbeing and behaviour;

9 contribute positively to behaviour support plans that concern their child.

The College will:

9 provide safe and supportive learning environments;

9 provide inclusive and engaging curriculum and teaching;

9 develop positive relationships with students and parents through purposeful and
meaningful communication and partnerships;

1 promote the skills of responsible self-management;

9 communicate high expectations for individual achievement and behaviour;

9 ensure consistency and fairness in implementing the college values.
Baringa State Secondary College is committed to developing a shared understanding of
the expectations that underpin the Baringa State Secondary College Student Code of
Conduct, and how they align to our vision of creating a community of exceptional people of
whom consistently demonstrate the values of Respect, Integrity and Courage.
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Differentiated and Explicit Teaching

Baringa State Secondary College is a school environment that provides differentiated teaching
to respond to the learning needs of all students. This involves teaching expected behaviours
and providing opportunities for students to practise these behaviours. Teachers reinforce
expected behaviours, provide feedback and correction, and opportunities for practise.

Teachers at Baringa State Secondary College focus on what students are taught, how they are
taught and how students can demonstrate what they know as part of this differentiated
approach to behaviour. These decisions about differentiation are made in response to data and
day-to-day monitoring that indicates the behavioural learning needs of students. This enables
our teachers to purposefully plan a variety of ways to engage students; assist them to achieve
the expected learning; and to demonstrate their learning.

There are three main layers to differentiation, as illustrated in the diagram below. This model is
the same used for academic and pedagogical differentiation.

Differentiation occurs at each layer and becomes increasingly personalised

Differentiated and explicit hing: for all students

Focused teaching: for identified students

Intensive teaching: for a small number of students

These three layers map directly to the tiered approach discussed eatrlier in the Learning and
Behaviour section. For example, in the PBL framework, Tier 1is differentiated and explicit
teaching for all students, Tier 2 is focussed teaching for identified students and Tier 3 is
intensive teaching for a small number of students. Each layer provides progressively more
personalised supports for students.

Every classroom in our college displays our College Expectations, which are deeply
underpinned by the values illustrated in the table below, inherently acting to facilitate positive
learning environments and behaviour standards for all members of our college community.
Using this matrix, the class teacher works with all students to explain exactly what each of the
expectations look, sound and feel like in their classroom. The R.I.C. Values proforma, of
Respect, Integrity & Courage and are on display in every classroom, used as the basis of
teaching expectations throughout the year and revisited regularly to address any new or
emerging issues.
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RESPECT

« | respect and engage with
the opinions of others.

« | respect others’ right to
learn.

« | respect the right of the
teacher to teach to the
best of their ability.

o | respect others time and
space.
| respect the privacy of
others.
| use polite and positive
language.
| treat others in the
manner in which | wish to
be treated.
| follow directions of all
members of the college
community.
| demonstrate and
endeavour to build school
spirit with pride &
passion.
| leave the learning

environment in the same
manner in which | found

it.

| move quietly and with
purpose during
transitions.

| am punctual and
respectful of the time of
others.

| respect the space of
others and the activities
that they are engaging in.
| use facilities and
equipment with care and
forits intended purpose.
| promote positive school
image before and after
school.

| actively seek the
benefits of collaboration.
| welcome and appreciate
constructive criticism
from others.

INTEGRITY

« | manage my own
behaviour.

« | am patient and tolerant
of others.

« | am honest with myself
and others.
| always actively
participate to the best of
my ability.
| am tolerant of
difference and endeavour
to demonstrate it as a
strength.

« | always try to empathise
with others.

« | accept responsibility for
my own words and
actions.
| keep any usernames
and/or passwords
private.
| obtain appropriate
consent before sharing or
posting.
| communicate positively
and politely in all online
interactions.
| use ICT equipment only
as directed and with
care.
| wear my uniform
correctly and with pride.

« | always come to lessons
with the appropriate
learning materials.

« | endeavour to promote
the values of the Positive
Relationships Policy.
| always encourage fair
play and sportsmanship.
| use humour
appropriately and in the
right context.
| seek to learn from my
mistakes, whilst being
accepting of the mistakes
of others.

COURAGE

« | endeavour to be resilient
in the face of all
challenges.
| show persistence and
have confidence in my
ability.
| ask for assistance when
required.
| call out problem
behaviours when |
witness them.
| stick up for others.
| admit when | am wrong.
| resolve conflicts in a
reasonable and
responsible manner.
| reach out and seek help
when | feel down.
| have the courage to
report unsafe or hurtful
behaviour.
| engage in appropriate
conflict resolution skills
| react to situations
reasonably and with
consideration of others.
| cope with change, and
adapt to be the best that |
can be.
| am a positive role model
for others in our college
community.
| value diversity and
actively seek to promote
the strengths of others.
| seek positive
relationships with all that
| encounter, irrespective
of our differences.
| always strive to be the
best that | can be.
| seek out challenges to
better my learning.
| accept that there will be
times when others are
better at something than |
am.
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Focused Teaching

Approximately 15% of all students in any school or classroom may require additional support to
meet behaviour expectations, even after being provided with differentiated and explicit
teaching. These students may have difficulty meeting behavioural expectations in a particular
period of the day or as part of a learning area/subject, and focused teaching is provided to help
them achieve success.

Focused teaching involves revisiting key behavioural concepts and/or skills and using explicit
and structured teaching strategies in particular aspects of a behaviour skill. Focused teaching
provides students with more opportunities to practise skills and multiple opportunities to
achieve the intended learning and expected behaviour.

Support staff, including teachers with specialist expertise in learning, language or
development, work collaboratively with class teachers at to Baringa State Secondary College
provide focused teaching. Focused teachingis aligned to our expectations matrix, and student
progress is monitored by the classroom teacher/s to identify those who:

9 no longer require the additional support
9 require ongoing focussed teaching
9 require intensive teaching.

Baringa State Secondary College has a range of student support staff in place to help arrange
and deliver focused teaching to students who need more support to meet expectations. In
addition, the school invests in multiple evidence-informed programs to address specific skill
development for some students.

For more information about these programs, please speak with our Deputy Principal, Student
Support and Growth Coach.

Intensive Teaching

Research evidence shows that even in an effective, well-functioning school there will always be
approximately 5% of the student population who require intensive teaching to achieve
behavioural expectations. Intensive teaching involves frequent and explicit instruction, with
individuals orin small groups, to develop mastery of basic behavioural concepts, skills and
knowledge.

Some students may require intensive teaching for a short period, for particular behaviour skills.
Other students may require intensive teaching for a more prolonged period. Decisions about

the approach will be made based on data collected from their teacher or teachers and following
consultation with the student’s family.
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For a small number of students who continue to display behaviours that are deemed complex
and challenging, then individualised, function-based behaviour assessment and support plans
and multi-agency collaboration may be provided to support the student. This approach will
seek to address the acute impact of barriers to learning and participation faced by students
who are negotiating a number of complex personal issues.

Students who require intensive teaching will be assigned an individual case manager at the
school, under consultation with Deputy Principal — Student Support & Engagement, who will
oversee the coordination of their program, communicate with stakeholders and directly consult
with the student.
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Legislative Delegations

Legislation

In this section of the Baringa State Secondary College Student Code of Conduct are links to
legislation which influences form and content of Queensland state school discipline

procedures.

9 Anti-Discrimination Act 1991 (Qld)

9 Child Protection Act 1999 (Qld)

1 Commonwealth Disability Discrimination Act 1992

1 Commonwealth Disability Standards for Education 2005
9 Criminal Code Act 1899 (Qld)

9 Education (General Provisions) Act 2006

91 Education (General Provisions) Regulation 2017

91 Human Rights Act 2019 (Qld)

9 Information Privacy Act 2009 (Qld)

9 Judicial Review Act 1991 (Qld)

9 Rightto Information Act 2009 (Qld)

1 Police Powers and Responsibilities Act 2000 (Qld)

1 Workplace Health and Safety Act 2011 (Qld)

1  Workplace Health and Safety Regulation 2011 (Cwth)

Delegations

Under the Education (General Provisions) Act 2006, state school principals are responsible for
“controlling and regulating student discipline in the school”.

Principals are afforded, however, delegable powers to assist them to meet this obligation,
including delegation of the authority to notify of suspenions, exclusions and/or the
cancellation of enrolment of a student at the school. These decision-making responsibilities
may be delegated to the Deputy Principal’s, HOSES, HODS/or Head of Year’s within the
College.

The details of these responsibilities are outlined in the legislative instruments of delegation
and instruments of authorisation provided below:

Education (General Provisions) Act 2006 Director-General’s delegations
Education (General Provisions) Act 2006 Minister’s delegations

Education (General Provisions) Act 2006 Director-General’s authorisations
Education (General Provisions) Regulation 2006 Minister’s delegations
Education (General Provisions) Regulation 2017 Director-General’s delegations
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http://www8.austlii.edu.au/cgi-bin/viewdb/au/legis/qld/consol_act/aa1991204/
https://www.legislation.qld.gov.au/view/html/inforce/current/act-1999-010
https://www.legislation.gov.au/Details/C2016C00763
https://docs.education.gov.au/node/16354
https://www.legislation.qld.gov.au/view/html/inforce/2018-03-16/act-1899-009
https://www.legislation.qld.gov.au/view/html/inforce/2018-05-01/act-2006-039
http://classic.austlii.edu.au/au/legis/qld/consol_reg/epr2017396/
https://www.legislation.qld.gov.au/view/html/asmade/act-2019-005
https://www.legislation.qld.gov.au/view/html/inforce/current/act-2009-014
https://www.legislation.qld.gov.au/view/html/inforce/current/act-1991-100
https://www.legislation.qld.gov.au/view/html/inforce/current/act-2009-013
http://www8.austlii.edu.au/cgi-bin/viewdb/au/legis/qld/consol_act/ppara2000365/
https://www.legislation.qld.gov.au/view/html/inforce/2018-07-01/act-2011-018
https://www.legislation.gov.au/Details/F2011L02664
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20delegations%20under%20Education%20(General%20Provisions)%20Act%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Ministers%20delegations%20under%20Education%20(General%20Provisions)%20Act%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20authorisations%20under%20Education%20(General%20Provisions)%20Act%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Ministers%20delegations%20under%20Education%20(General%20Provisions)%20Regulation%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20delegations%20under%20Education%20(General%20Provisions)%20Regulation%202017.pdf
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Baringa State Secondary College
Instrument of Authorisation

Requirement to tell a student about a suspension and exclusion under Chapter
12, Part 3, Division 3 of the Education (General Provisions) Act 2006 (‘EGPA’)

I, (MATT SAMSON), Principal of (BARINGA STATE SECONDARY
COLLEGE), authorise the persons who are from time to time the holders of the
position of (Deputy Principal, Head of Student Support, Head of Year) at this
school to tell a student on my behalf of my decision to suspend the student
under section 293 of the EGPA.

| further authorise the persons who are the holder of the position of (Deputy
Principal, Head of Student Support, Head of Year) to tell a student on my behalf
of my decision not to exclude that student under section 295(2)(a) of the EGPA.
This authorisation includes telling the student that their suspension under
section 293 has ended and the student may resume attendance at the school.

A (Deputy Principal, Head of Student Support, Head of Year) who tells a student
of my decision to suspend that student and/or my decision about their
exclusion, acts in my name.

The effect of this authorisation is as follows:

e a suspension of a student under section 293 of the EGPA will start when a
(Deputy Principal, Head of Student Support, Head of Year) tells the student
about my decision, as per section 293(3) of the EGPA,

e when a (Deputy Principal, Head of Student Support, Head of Year) tells a
student about my decision not to exclude the student, and that the student’s
suspension has ended, and the student may resume attendance at the
school, the student has been told in satisfaction of section 295(2)(a) of the
EGPA.

//% it

Matt Samson Date: Monday 7 November 2022
Baringa State Secondary College
Queensland Department of Education

Queensland
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State Secondary College

Baringa State Secondary College
Instrument of Authorisation

Requirement to tell a student about a suspension under Chapter 12,
Part 3, Division 2 of the Education (General Provisions) Act 2006
(‘EGPA’)

I, (Matt Samson), Principal of (Baringa State Secondary College), authorise
the persons who are from time to time the holders of the position of (Deputy
Principal, Head of Student Support, Head of Year) at this school to tell a student
on my behalf of my decision to suspend the student under section 281 of the
EGPA.

A (Deputy Principal, Head of Student Support, Head of Year) who tells a student
of my decision to suspend that student, acts in my name.

The effect of this authorisation is that a suspension of a student under section
281 of the EGPA will start when a (Deputy Principal, Head of Student Support,
Head of Year) tells the student about my decision, as per section 283(2) of the
EGPA.

%} '

Matt Samson Date: Monday 7 November 2022
Baringa State Secondary College
Queensland Department of Education

Queensland
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Disciplinary Consequences

The disciplinary consequences model used at Baringa State Secondary College follows the
same differentiated approach used in the proactive teaching and support of student
behavioural expectations.

The majority of students will be confident and capable of meeting established expectations
that are clear, explicitly taught and practised. In-class corrective feedback, sanctions and rule
reminders may be used by teachers to respond to low-level or minor problem behaviours.

Some students will need additional support, time and opportunities to practise expected
behaviours. Approximately 15% of the student population may experience difficulty with
meeting the stated expectations, and even with focussed teaching, in-class corrective
feedback, sanctions and rule reminders will continue to display low-level problem behaviour. A
continued pattern of low-level behaviour can interfere with teaching and learning for the whole
class, and a decision may be needed by the class teacher to refer the student to the school
administration team immediately for determination of a disciplinary consequence.

For a small number of students, approximately 2-5%, a high level of differentiated support or
intensive teaching is required to enable them to meet the behavioural expectations. This may
be needed throughout the school year on a continuous basis. The determination of the need
will be made by the principal in consultation with staff and other relevant stakeholders. On
occasion the behaviour of a student may be so serious, such as causing harm to other students
or to staff, that the principal may determine that an out of school suspension or exclusion is
necessary as a consequence for the student’s behaviour. Usually this course of action is only
taken when the behaviouris either so serious as to warrant immediate removal of the student
for the safety of others, and no other alternative discipline strategy is considered sufficient to
deal with the problem behaviour.

The differentiated responses to problem behaviour can be organised into three tiers, with
increasing intensity of support and consequences to address behaviour that endangers others
or causes major, ongoing interference with class or school operations.

Queensland
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Differentiated

Class teacher provides in-class orin-school disciplinary responses to low-level or minor problem
behaviour. This may include:
1 Pre-correction (e.g. “Remember, walk quietly to your seat™)
Non-verbal and visual cues (e.g. posters, hand gestures)
Whole class practising of routines
Ratio of 5 positive to 1 negative commentary or feedback to class
Corrective feedback (e.g. “Hand up when you want to ask a question”)
Rule reminders (e.g. “When the bell goes, stay seated until | dismiss you”)
Explicit behavioural instructions (e.g. “Pick up your pencil”)
Proximity control
Tactical ignoring of inappropriate behaviour (not student)
Revised seating plan and relocation of student/s
Individual positive reinforcement for appropriate behaviour
Classwide incentives
Reminders of incentives or class goals
Redirection
Low voice and tone forindividual instructions
Give 30 second ‘take-up’ time for student/s to process instruction/s
Reduce verbal language
Break down tasks into smaller chunks
Provide positive choice of task order (e.g. “Which one do you want to start with?”)
Prompt student to take a break or time away in class
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Model appropriate language, problem solving and verbalise thinking process (e.g. “I’'m not
sure what is the next step, who can help me?”)

=

Provide demonstration of expected behaviour

=

Peer consequence (e.g. corrective feedback to influential peer demonstrating same problem
behaviour)

Private discussion with student about expected behaviour

Reprimand forinappropriate behaviour

Warning of more serious consequences (e.g. removal from classroom)

= =4 4

Reflection — see section titled Reflection for further information regarding school policies
regarding relections, including those outside of school hours.

Focussed

Class teacheris supported by other college-based staff to address in-class problem behaviour.
This may include:

9 Functional Behaviour Assessment

91 Individual student behaviour support strategies (e.g. Student Behaviour Plan)
1 Targeted skills teaching in small group
1

Token economy
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Reflection sessions

Behavioural contract

Counselling and guidance support

Self-monitoring plan

Check-In/Check-Out strategy

Teacher coaching and debriefing

Referral to Student Support Network for team based problem solving
Stakeholder meeting with parents and external agencies

Intensive

College leadership team work in consultation with the Student Support Team to address

persistent or ongoing serious problem behaviour. This may include:

T
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Short term Growth Hub referals Assessment based individual support plan

Long term Growth Hub referals Assessment based individual support plan

Complex case management and review

Stakeholder meeting with parents and external agencies including regional specialists
Temporary removal of student property (e.g. mobile phone)

Short term suspension (up to 10 school days)

Long term suspension (up to 20 school days)

Charge related suspension (student has been charged with a serious criminal offence is
suspended from school until the charge has been dealt with by the relevant justice
authorities)

Suspension pending exclusion (student is suspended from school pending a decision by
the Director-General or delegate (principal) about their exclusion from school)

Exclusion (student is excluded from a particular state school site, a group of state schools
or all state schools in Queensland for a defined period of time or permanently)
Cancellation of enrolment for students older than compulsory school age who refuse to
participate in the educational program provided at the school.

Reflection Sessions

In certain circumstances where positive support strategies have not been successful in

remedying undersiable student behaviour, teachers may issue a reflection session before

escalation to Tier 2 Support strategies are applied. Such instances where a reflection session

has been issued, the duration of this reflection session will not exceed 50% of the duration of

the break in which it has been set.

In exceptional circumstances, an outside-of-school hours reflection session may be issued in

response to prolonged and/or major student behaviour. If an out-of-school hours reflection _
session is considered an appropriate disciplinary consequence, the principal or delegat&¥'sF

officer will notify parents to negotiate, within parameters, the day, time and duration of t
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reflection and the responsibilities of the student, parent and school in relation to reflection
supervision arrangements. In such circumstances, the following provisions will be adhered to -

1 parents will be notified verbally and in writing of the proposed reflection at least 24 hours
before the reflection is scheduled to occur and have given consent

1 parents have been consulted about suitable times for the reflection to be completed within
the parameters set by the school and

1 parents will be informed of:

9 location and duration of the reflection

1 their responsibility to arrange travel/supervision to and from the reflection, where
appropriate.

School Disciplinary Absences

A School Disciplinary Absence (SDA) is an enforced period of absence from attending a
Queensland state school, applied by the Principal as a consequence to address poor student
behaviour. There are four types of SDA:

Short suspension (1 to 10 school days)
Long suspension (11 to 20 school days)
Charge-related suspension

= =4 =4 =

Exclusion (period of not more than one year or permanently).

At, Baringa State Secondary College the use of any SDA is considered a very serious decision.
Itis typically only used by the Principal when other options have been exhausted or the
student’s behaviour is so dangerous that continued attendance at the school is considered a
risk to the safety or wellbeing of the school community.

Parents and students may appeal a long suspension, charge-related suspension or exclusion
decision. A review will be conducted by the Director-General or their delegate, and a decision
made within 40 schools' days to confirm, amend/vary or set aside the original SDA decision by
the Principal.

The appeal process is a thorough review of all documentation associated with the SDA decision
and provides an opportunity for both the school and the family to present their case in the
matter. Time is afforded for collection, dissemination and response to the materials by both
the school and the family. Itis important that the purpose of the appeal is understood so that
expectations are clear, and appropriate supports are in place to ensure students can continue
to access their education while completing their SDA.

Re-entry following suspension
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Baringa State Secondary College adopts a restorative approach to managing students who are
suspended. Students may be invited to attend a re-entry meeting on the day of their scheduled
return to school. The main purpose of this meeting is to welcome the student back to the
college and to have a restorative conversation with the student. It is not a time to review the
student’s behaviour or the decision to suspend, the student has already received a punishment
through their disciplinary absence from school. The aim of the meeting is to restore the
situation and to move forward with one or two goals for sucess. It is not mandatory for the
student or their parents to attend a re-entry meeting, however we see this as an opportunity to
strengthen home to school communication. It may be offered as a support for the student to
assist in their successful re-engagement in school following suspension.

Arrangements

The invitation to attend the re-entry meeting will be communicated in writing, usually via email.
Re-entry meetings are short, taking less than 10 minutes, and kept small with only the Principal
or their delegate attending with the student and their parent/s.

A record of the meeting is saved in OneSchool, under the Contact tab, including any notes or
discussions occurring during the meeting.

Structure

The structure of the re-entry meeting should follow a set agenda, shared in advance with the
student and their family. If additional items are raised for discussion, a separate arrangement
should be made to meet with the parent/s at a later date and time. This meeting should be
narrowly focussed on making the student and their family feel welcome back into the school
community.

Possible agenda:
1 Welcome backto school
Checkin on student wellbeing
Discuss any recent changes to school routine or staffing
Offer information about supports available (e.g. guidance officer)
Set a date for follow-up
Thank student and parent/s for attending
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Walk with student to classroom

Reasonable adjustments

In planning the re-entry meeting, school staff will consider reasonable adjustments needed to
support the attendance and engagement of the student. This includes selecting an appropriate
and accessible meeting space, organising translation or interpretation services or supports
(e.g. AUSLAN), provision of written and/or pictorial information and other relevant
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